Lesson Plan # 1
Lesson Title: “What is Culture?”
Name: Cassie Pegram
Subject/Grade Level: AP English 12 – American Cultural Literature 
Introduction

	Lesson Overview

	This is the first lesson in the unit, and the main focus of this lesson is to help students develop a fairly strong understanding and grasp on what culture is and what it means to them.  Culture is so important for students to understand because it is the very foundation of not only this book, but of everything and everyone around them.  In order for students to develop a firm grasp of what cultural relativism is and what it means to be culturally aware and respectful, they must first discover what culture means to them.  In the first activity of the lesson, students will be asked to write a short free-write of what culture means to them, pulling in outside and personal experiences. They will also be asked to add what they think being culturally sensitive means. We will have an open discussion about what culture means to different students and how each student perceives the idea of cultural sensitivity.  Students will also be split up into groups and given notecards with different situations and conversations on them, and they will partake in the conversation with their group members, deciding whether or not they think what was said on the notecard was culturally sensitive or not, and why they think that.  This will begin to familiarize the students with the idea of cultural awareness, which is one of the building blocks of the idea of cultural relativism.  We will follow this activity by splitting up the students into groups of 4 or 5 and asking them to write short narratives about missionary work (see detailed lesson schedule for details).  A class discussion will follow about whether or not the students think that we should be forcing our cultural beliefs and ideas onto the people of other countries.  Are these people really “savages?”  Or do they simply partake in different cultural traditions and customs? Students will be introduced to the text and Barbara Kingsolver as an author, encouraging them to begin thinking about cultural relativism as they begin the novel.  These questions will also be answered individually in their exit slips.

	Content Standard(s) Addressed 

(Common Core)


	CCSS.ELA-LITERACY.RL.11-12.2
Determine two or more themes or central ideas of a text and analyze their development over the course of the text, including how they interact and build on one another to produce a complex account; provide an objective summary of the text.
CCSS.ELA-LITERACY.SL.11-12.1
Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11-12 topics, texts, and issues, building on others' ideas and expressing their own clearly and persuasively.

	Measureable Objective Based on Content Standard(s)

	· Students will apply their knowledge and ideas of culture in a free-write
· Students will collaborate with themselves, small groups, and the entire class to develop a definition of not only culture, but cultural sensitivity and cultural relativism as well

	Essential Question(s)


	Unit EQ’s: How does culture affect people’s individual experiences and world around them?  What does it mean to be culturally sensitive, aware, and understanding?  How does cultural awareness shape one’s idea of cultural relativism, and how does cultural relativism shape our outlook on other cultures, and their outlooks on us?
Lesson EQ’s:  What is culture and how does one become culturally sensitive and aware?

	Prior Knowledge


	Prior to this unit, students will have examined other texts from American literature that looks at answers to the essential question, How does literature examine narratives of different voices and different types of people and places?  Students will be familiar with literature of narratives from voices and backgrounds, but they will not have specifically addressed the idea of cultural awareness and differences. 

	Link to 21st Century Skills


	Global Awareness:

· Understanding other nations and cultures, including the use of non-English languages
· Using 21st century skills to understand and address global issues
Think Creatively:

· Use a wide range of idea creation techniques (such as brainstorming)

· Create new and worthwhile ideas (both incremental and radical concepts)

· Elaborate, refine, analyze and evaluate their own ideas in order to improve and maximize creative efforts
Work Creatively with Others:
· Develop, implement and communicate new ideas to others effectively

· Be open and responsive to new and diverse perspectives; incorporate group input and feedback into the work


Assessment/Accommodation

	Formative Assessment

(attach specific instructions and/or examples)

	Students’ writing from the Freewriting/Guided Freewriting activity will be written in their journals and evaluated for not only participation but effort and understanding of cultural awareness as well.  This freewriting activity is important not only for the general understanding and reflection of cultural awareness and the meaning of culture, but it is also important for the building of literary skills and the ability for students to develop individual ideas without the help of others and previously made comments.

	Summative Assessment (attach specific instructions or examples)

	Summative Assessment of the unit plan will be made of three components: A written assessment of the students’ opinions of the novel as a whole, a final project (explained later), and a presentation of this project.  The written assessment will tie in the students’ opinions of cultural relativism in The Poisonwood Bible, missionary work as a whole, and the whether or not the students agree with Nathan Price’s actions in The Congo.  It will also include their opinions on whether or not they agree with his actions and attempts to force the Western cultural traditions onto the people of The Congo.  The final project will be either a music video, play, or poem created by the students that represent both sides of missionary work (the side of the missionaries and the side of the natives being “civilized”).  The final assessment will be a presentation of the project in which the students will explain why they chose the medium they did and how their final opinion of the book shaped their video, play or poem.

	Accommodations
(specific to this lesson and based on specific students)


	


Lesson Plan

	Materials


	Writing Journals
White Board/marker

Computer and possibly projector

The Poisonwood Bible texts
Notecards with situational conversations for group activity

Notecards for Exit Slips

	Bell Ringer/Review Activity


	Freewriting Journal Activity (8 minutes): Write about a cultural tradition, belief, or idea in your family or the people around you that has affected your view on culture and cultural differences.  What does culture mean to you?  Do you think there are multiple right or wrong answers to cultural beliefs?  Is it important to be culturally respectful of people around you and their differences in beliefs?  Why or why not?

	Detailed Activities and Procedures (with transitions and time allocations)


	Journal Writing (8 minutes): See the prompt above.  It is designed to encourage students to think about culture in different ways and on their own without the influence of their peer’s ideas and beliefs. 
What is Culture? (10 minutes): There will be an open discussion in the classroom discussing students’ personal experiences with cultural beliefs and traditions and what they think culture and cultural sensitivity is.  It is important for students to first develop their own ideas and opinions on culture and then respectfully listen to what their peers think culture is.  Listening and conversing with their peers helps them develop a more holistic view of culture.
Role Playing and Improvising Activity (adapted from Milner, Milner, and Mitchell, p. 102) (10 minutes): In order to help students develop a firmer grasp on what cultural difference is and what it means to be culturally sensitive, students will be split up into groups of 2 or 3 and given notecards with different situational conversations on them.  Students will read their corresponding notecards to each other, and they will then react with their own improvised response that will depend on how they received the comment. They will then discuss in their groups whether or not what was on each notecard was culturally sensitive and aware or whether it seemed insensitive and ignorant of others feelings and emotions.
Class Discussion (15 minutes):  The class will open up into a group conversation that allows for each group to explain what their notecards said and how they each reacted to what was said.  The following questions will be addressed:
· Did the group find their notecards to be culturally sensitive and aware?  Why or why not?

· Does the class as a whole agree with the group? Why do other students think that what was said was culturally sensitive or not?

· As a class as a whole, why is it important to be culturally aware and sensitive?  

· How can we become more sensitive as a society in general?

Students will listen to what their peers have to say and add on as they so desire, without getting into a debate about any particular belief.  This will benefit them not only in developing their views of cultural awareness, but it will also develop their ability to be respectful of other’s beliefs and thoughts through open conversation and dialogue. 

Informative Lecture (10 minutes):  Provide a short PowerPoint about missionary work and the purpose of missionary work and expanding Western cultural beliefs into different countries.  This will provide the foundation needed to understand why Nathan Price is traveling with his family to The Congo in The Poisonwood Bible.  
Creative Writing Exercise (30 minutes):  In groups of 4-5, have students write a short narrative that involves an imaginative situation in which they are missionaries traveling to another country to spread their Westernized cultural beliefs and ideals to the native people of that country.  What would they teach the native people?  Why do they want to teach them this?  Do the students think that it is right to try to push their own cultural traditions onto people with their own cultural traditions?  Why or why not?   Students will choose a specific country in which they are traveling to along with a specific group of people in which they are working with.  They must choose at least two specific cultural beliefs of their own that they think the native people of that country should have as well.  They may use computers to quickly and briefly learn about different beliefs of different native peoples.  The group of people they choose does not have to be a real native group, but they must choose cultural beliefs of certain people in that area.  They will be given 20 minutes to research and quickly write a short narrative, and for the last 10 minutes they will share their SHORT (a page or less) stories with the class and discuss why they chose what they did, and the class will briefly discuss what they liked or did not like about each narrative.

	Closure


	Exit Slip (7 minutes):  To tie everything back together and review what was learned in class, students will answer the following questions on a notecard provided:
After discussing with a class and partaking in different activities about culture, what does culture mean to you as an individual?  Is it important to be culturally sensitive?  Should we be traveling to other countries to perform missionary work and push our own personal cultural traditions and beliefs onto people of other cultures?  Why or why not?

	Alternate Strategies for Re-teaching Material 


	If students are struggling with the concept of either culture or missionary work, we will look at Barbara Kingsolver’s background and why she chooses to write about culture and missionary work.  We will also look at different short videos on What is Culture and Why Missionary Work?  It is important for students to know as well that missionary work has many different reasons- provide food, clothing, shelter, medicine, and education as well as the spread of cultural beliefs- these are just not referenced in The Poisonwood Bible.
If students struggle with writing a narrative that involves an imaginary situation and writing in the voice of an actual missionary, I will have them simply write what cultural beliefs and ideals they have that they think would be helpful to spread to different parts of the world.  If time does not permit, the computer aspect of the activity will be eliminated. 

	References (within this lesson)

	Milner, J.O., Milner, L.F.M., & Mitchell, J.F.
              (2012). Bridging English (5th ed.). Boston, MA:

              Pearson.


NOTE: Attach or insert any materials used in this lesson.
